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Helping Children to l.1earn 
By 

AMALIE K. NELSON 

For Child Development Work in the Agricultural 
Extension Service 

• 
The Importance of Learning 

HE MOST important characteristic of human beings is their ability to 
learn. Life means growth, and growth means learning. We are 
born with the ability to grow and to learn. We learn to read; we 
learn to be kind; we learn to think logically; we learn to be jealous. 

The kind of a person any one of us is at the present moment depends on what 
he has learned in the past and on what he is learning from day to day. 

\Ve are beginning to understand that much of the child's behavior, 
which was once explained as being inherited, is learned. If seven-year-old 
Jimmy has disorderly habits and is careless about his clothes, nothing is gained 
by saying "He is just like his father," and assuming that he has inherited 
this trait from his father. Such traits are learned, and not inherited. 

The child inherits the ability to learn, but his actions themselves are 
learned. Not all children inherit an equal ability to learn. Some learn easily; 
some with great difficulty. Moreover, the same child may learn some things 
very easily, and have great difficulty learning other things. He may learn how 
to read in a very short time, but to learn to control his temper may take him 
most of his lifetime. This is what makes parenthood not only a difficult job, 
but an interesting and challenging one as well. 

"Know Thyself.''-The philosopher Socrates stated that to "know thy
self" is the most important bit of knowledge which one can acquire. This is 
especially needful for parents. Before we can become teachers of our children, 
we should study ourselves to know what kind of persons we are, and in what 
respects we will need to grow and improve in order to be able to guide our 
children intelligently. How can we help our children to gain emotional 
control if we ourselves are subject to outbursts of anger? How can we teach 
them to become courageous if we ourselves are cowardly? 

We need to know more about how the child develops and what he needs 
if he is to grow into a useful and happy member of society. We have too long 
assumed that almost anybody knows enough to be a parent. Parents them
selves are coming to realize how inadequate is their knowledge of child 
growth and development. 

The so-called "maternal instinct" does not function very satisfactorily 
when, for instance, six-year-old Mary refuses point blank to do what her 
mother asks her to do. What usually happens is that mother becomes angry, 
scolds or otherwise punishes Mary. Mary either bursts into tears or becomes 
defiant. Both have now indulged in an emotional scene. Mary finally com
plies sullenly to her mother's demands, and a step has been taken in the direc
tion of a growing antagonism between mother and daughter. Such methods, 
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if continued, will make the rift between mother and daughter so wide that 
when Mary is in her 'teens and needs her mother's guidanc~ and counsel, the1 
will have no effect whatsoever. · 

And yet, let us not be too ready to lay blame on Mary's mother. She is 
doing what seems to her the best for her child. But she has not learned that 
there are more successful methods of dealing with Mary. Learning how to 
be a successful parent takes time and thought. 

Psychologists are more interested in studying how the child learn<>, than 
they are in studying his heredity. For we cannot change the child's heredity, 
but we can guide what and how he shall learn. 

What happens when a child learns? In general, we may say that a 
change takes place in the way in which he acts. 

The child learns to get into his high chair by himself instead of being 
put into it by his mother. He reacts in a different way to the high chair than 
he did before he learned this. Psychologists use the word "behavior" to refer 
to the activity of the child's nervous and muscular system. Some behavior can 
be observed by another, but some of it is not visible. We can see the change 
in behavior when the child learns to get into a high chair by himself. But 
when he learns to say "water" instead of "wa wa" we cannot see the changes 
involved in this bit of learning. Learning, then, is changing behavior. 

It is clear, therefore, that learning is not limited to school activities. So 
often we think of the child learning only when he is in school. Much of our 
learning takes place outside of schools. Nor must we think of learning as 
necessarily improvement. The child learns undesirable ways of acting, as 
well as desirable behavior. He learns disorderliness as well as orderliness. 
And often the adults are responsible, beca1,1se they are unaware of the condi
tions under which learning takes place. We must come to a realization that 
socially acceptable behavior of a child is not accidental, but is the result of 
intelligent direction on the part of adults. 

Lime and Learn.-Learning is a continuous process from the time of 
birth until death. Undue emphasis has been placed upon the learning during 
youth. We usually think of the individual's school years, approximately the 

years from six to twenty-one, as the 
important years of learning. And yet 
we are told by scientists that the years 
before six, usually called the pre-school 
years, are of extreme importance in 
getting the right start in health habits 
and character traits. 

The infant begins to learn as soon as 
he is born. He learns to cry for what 
he wants. If the mother rushes to him 

,-~oa..----. the instant he cries, picks him up, and 
attends to him, she is teaching him that 
to cry means to be picked up. On the 

Good habits of muscular control are being learned other hand, if she follows a routine 
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concerning his feeding, elimination, and sleep, the healthy baby will cry very 
little. 

Learning continues throughout our lifetime. Behavior may be changed 
at any age level. The pre-school years are important; the school years are 
important; and we have experimental evidence to prove that the thirties and 
forties, even the fifties and sixties, are years of learning. As long as we live, 
we learn. This is especially encouraging to parents. 

Tf we study ourselves, as suggested above, and realize how inadequate 
we arc in many child training situations, let us take heart. We can still 
learn, even though we have passed our 'teens. 

It is true, however, that the rate of learning specific things varies at 
different periods during our lifetime. Certain specific traits such as our manner 

Thrsr children are learning - learning to get along with other children as well as 
k:nning Ji:ibits of conccntrJtion an<l muscuLtr control 

of talking and walking, our tone of voice, our mannerisms, and our thinking 
habits tend to become fixed and are changed with difficulty as we approach 
old age. 

The early years of a child's life, in a sense, set the stage for his later life. 
\V c start him on the path of life with certain attitudes toward people, methods 
of reacting to requests, and habits of thinking. 

Of all the things which he learns, the most important should be that he 
can learn. The most important habit of all is the habit of forming habits. 
Our aim should be so to train the child that he has confidence in his own 
:ibility to learn. Too often our efforts to help the child to learn have the 
opposite effect. We make him feel unequal to a task which is to be clone. 
\Ve create in him an inferior feeling by (I) allowing him to fail too often, or 
( 2) ridiculing an effort which is not a complete success. Psychologists tell us 
that when a child begins a task with a feeling of confidence in his own ability, 
he learns it much more quickly than when he has what h:is been called a 
"defeatist" attitude - a feeling tlrnt he will not succeed. 



The "defeatist" attitude is developed in children by unwise handlino-. 
The child hears "don't this" and "don't that," and "mustn't touch this" a:d 
"mustn't touch that" constantly. And yet, how can the young child learn 
anything about the world in which he lives if we do not allow him to see, 
and hear, and smell, and taste, and touch many things every day? That is 
how he builds up his idea of the world about him. Patience and understanding 
on the part of adults will encourage an eager zest for learning. But the 
reverse is also true. 'Ve can retard the child's early learning by thwarting all 
of his early attempts to become acquainted with his surroundings. It is the 
responsibility of all those who deal with children to help create in them a 
confident attitude toward life. Learning will then proceed with zest rather 
than under compulsion. 

"There is a force that drives us on .md yet 
We are that force and sometimes have controlled it." 

-Paul Engle. 

l I ow Do vV e Leam? 
"We learn to do by doing." 

Many years have been spent by students all over the country observing 
children and adults in order to di~cover the principles underlying the learning 
process. Although there is· not complete agreement among them on all point~, 
certain facts seem to stand out. 

I. The child must thoroughly mulerstanrl the lrarning situation. He doc~ 
not understand it thoroughly by watching someone cl~c. How did you learn 
to drive your car? Did you learn it by watching someone else drive? No, 
you probably were first told where the gas feed was, the clutch, and the brake. 
Then you yourself took the wheel, put your foot on the gas feed, and learned 
by actually driving the car yourself. By actually using it you learned how to 
control the machine. 

Now apply this to helping a child to learn. He does not learn to lace 
his shoes by watching someone else lace shoes. To him that is one large 
intricate picture. We must help him to acquire the "feel" of doing it himself. 
Put a shoe lace into his hand, show him exactly where it goes, and let him put 
it into its proper place. So on with the next and the next, until he has :finished 
it himself. He now understands the movements involved in lacing shoes. If 
we spend some time with the child at the beginning of his efforts at learning 
we will make later learning easier. This does not mean that he has learned 
to lace his shoes in one trial. It does mean that he has been helped to a correct 
start. 

The same principle holds when children learn undesirable behavior. If 
we allow crying to get a good start while the infant is young, we are helping 
this habit to become fixed. If we pick up the child while he is crying, he 
learns that crying and being picked up are parts of one activity. He under
stands the situation. If, conversely, we are careful to pick him up only when 
he needs routine care, and wait until he has stopped crying, he will not form 
the habit of crying for attention. 
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2. The child's attitude must be 011e of gc1mi11c willingness to participate. 
This has sometimes been called motivation or readiness. By this we mean 
that he is "all set to go." It is similar to the crouching, ready attitude of 
the foot racer just before the signal to start is given. The child seems to say 
to himself, "I want to do this, and I can do it." 

The intelligent parent will learn various devices for creating this attitude. 

operation in 
carefully. 

For instance, the 
child who learns 
very early that 
hanging up wraps 
is a part of the 
situation "playing 
out of doors," 
will not look upon 
the former as a 
distasteful, irk
some task. It has 
become part of 
the playing situa
tion. Obviously, 
we must sec to it 
that the first few 
times "coming 
indoors" is al
ways followed by 
"h a n g i n g up 
wraps"; that a 
convenient place 
for the wraps is 
arranged for; 
that hooks can be 
easily reached. 

Busy anJ content p1aying alonl'. 

\Ve could do 
do much to create 
more willing co

our children if we planned the arrangements in the home more 

We expect young children to hang up their own wraps. Can they reach 
the hooks? We expect them to learn early to keep their toys in place. Do we 
provide convenient places for toys - low shelves in handy places? 

Arc stools for reaching sink and washbowl handy for washing hands? 
Another device for creating willingness in children is to describe to them 

in detail the entire expected procedure. For instance, before the child begins 
play with scrap book, scissors, and paste, you might say "Yes, you may cut out 
pictures and paste them in your scrap book. And when you have finished cut
ting and pasting, you may get the waste basket and put away all of the scraps." 
Instructions of this kind before the child begins create willingness for picking 
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up scraps more easily than to wait with these instructions until after the 
pleasant part of the procedure is finished. 

It is well to remember that while a child is learning a habit, such a~ 
hanging up wraps, there will be times when the child will forget. Instead of 
punishing for these lapses, it is more helpful to do the following: 

a. Remind the child that he has forgotten something, or 
b. If the child is very young, go with him to pick up the wraps and show 

him where they belong. 
Showing the right response is better teaching than punishing for the 

wrong one. 

3. There must be no failures from the child's point of view. At this 
point we should like to place strong emphasis on the difference between· suc
cess from the child's point of view and success from the point of view of the 
adult. If we knew more of the psychology of childhood, we would make 

· fewer errors at this point. A child may do a thing successfully in view of his 
own mental, physical, and social development, and yet not come up to the 
adult standard. To illustrate: We sometimes call children rude when they 
do not use such expressions as "please" and "thank you" in their relations 
with other children or adults. Instead of such judgment we must understand 
that the correct use of these words at all times depends upon a certain degree 
of social maturity of the child, as well as upon the customs of his family and 
community. To expect a four- or five-year old to use these words correctly 

Learning to handle materials 
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at all times, indicates a lack of 
understanding of the social de
velopment of children. It is 
well to begin teaching man-

. ners to young children. But 
let us not expect adult behavior 
of them. 

4. A f ffling of success must 
acco111pany the learning pro
cns. vVhich do you use more 
often in your dealings with 
children, praise or blame? Per
haps most of us correct wrong 
action more often than we 
praise for things well done. 
And yet, learning is more rap
id when the child experiences 
feelings of success. This re
quires intelligent guidance on 
the part of parents. It means 
that the parent should be more 
concerned with the child's at
titude than with his achieve
ment. 

There are two extreme at-



titu<les in parent~. There is the parent who expects too much of his child. 
On the other hand, there is the parent who expects too little; who believes 
that the child should do only those things which he can do well and easily. 
Our aim should be to encourage the child to do the best that he is capable 
of doing. 

We must remember that we do not encourage a child's interest by too 
frequent correction. Try to remember that it is an eager attitude toward 
learning rather than a perfect piece of work that is our aim. 

If we can help the child to form the habit of approaching even a difficult 
task with confidence, we are teaching him, in the words of Browning, to "let 
his reach exceed his grasp." 

5. Although much of our learning requires a period of practice to make 
the act habitual, some responses are learned instantaneously with only one ex
perience. Among these, the learned emotional reactions stand out. 

Jane, a child twenty months of age, had never shown any fear reaction 
to thunder, lightning, or rain. One evening in early March a terrific storm 
was raging outdoors, and Jane was toddling around in the house apparently 
unaware of the storm. Suddenly there occurred a sharp flash of lightning, 
followed by a sudden loud clap of thunder and a swift downpour of rain. 
The suddenness of these three occurrences startled her, and she ran shrieking 
and crying to her mother. 

This one experience created a very definite fear in the child, not only of 
lightning, thunder, and hard rain, but even of the mildest, drizzling summer 
rain. The methods used to help her to unlearn these emotional reactions to 
rain, lasted over a period of approximately a year. They will be discussed in 
a later part of the bulletin (on page 32). 

6. The procedure in helping the child to break a bad habit, or to unlearn 
undesirable behavior involves two steps: (I) :finding the cue or cues that set 
off the undesirable act, and ( 2) practicing another response in place of the 
former response. We do not help a child by merely saying "Don't" or "You 
must not do that!" We must help him to respond in a desirable way. 

Let us take as an illustration the more or less common experience of the 
two- or three-year-old writing on the wall paper. The cue that sets off this 
response is the pencil. He may have seen an adult use a pencil. The wrong 
response is using the pencil to write on the wallpaper. 

We do not wish him to write on the wallpaper. We do want him to 
learn the correct use of a pencil. 

When we spank hands for writing on the wallpaper, but do not demon
strate the correct use of pencil or crayon, we are poor teachers and are con
fusing the young child. Is he being punished (I) for using a pencil? ( 2) for 
writing on the wall? (3) for looking at the wallpaper? (4) because his 
mother is angry? He doesn't know. The :first time the child writes on the 
wallpaper, take him by the hand, get a piece of scratch paper, show him how 
to use paper and pencil. If there is a blackboard in his room or somewhere 
else in the house, demonstrate with chalk how he may use the blackboard. He 
does not need punishment, he needs rather to be shown how and where 
to write. 
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Guthrie points out that mild punishment may serve to stamp in the 
wrong act because the child enjoys the added attention which he gets. Chil
dren of pre-school age, for instance, need to be taught how "to take turns" 
on the swing, in using the tricycle, or in using the sand toys. That is why 
adult supervision is so important during these early years. Without such 
supervision children very readily form habits of quarreling. Quarreling 
about who is to have the use of the swing is not stopped by refusing to allow 
children to swing. A positive response of taking turns must replace the hap
hazard methods of punishing. 

Some Practical Hints on Learning 
I. Gain the child's attention. 
2. Make certain that the child understands the task. Perhaps you will 

need to help him to see the parts involved in the complete task. 
3. Help to create in the child a readiness to cooperate. 
4. Allow the child to succeed. Remind yourself often that your standard 

of success and that of the child are entirely different. 
5. Encourage the child to undertake difficult tasks, not too difficult, but 

sufficiently difficult to call out his best efforts. 
6. Remember that to learn or to unlearn takes time. Some habits arc 

acquired as the result of a long period of practice; some instantaneously. Un
learning often takes much longer than learning. 

7. Your corrective procedure should be positive rather than negative. 
Instead of saying to the child "Don't do that," practice saying "Do this 
instead." 

Useful Health Habits 
0 

Eating 
HAT shall my child eat? 

We have made remarkable advances in the I.1.,t few } ear., in our 
knowledge of adequate food for children as well as for adults. With 
all the helpful pamphlets and books on the subject which are avail

able today, no mother needs to remain uninformed regarding good, healthful 
food for her children. But the problem which still remains of great concern 
to many mothers is that of getting children to eat what they should eat. This 
latter is a more complicated problem than the former. However, the mother 
who is having difficulty on this score should carefully study the total situation. 
Important points to consider are: 

a. Are the meals well balanced? Is the right kind of food being served, 
and in the right amount? 

b. Is there a good combination of flavors? 
c. Does the food have an appetizing appearance, color, and consistency? 
d. Are foods over-cooked or under-cooked? 
Suggestions for reading on this subject will be found on page 40. 
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Learning to Eat 

I. A good start in eating habits is essential. When the infant changes 
from a liquid to a semi-liquid and later to a solid diet, he must learn how to 
take food without sucking it. Many mothers are concerned when the infant 
pushes food out of the mouth. This pushing is due to the persistence of the 
sucking response and not to a dislike of the food. He will learn gradually to 
swallow the food without first sucking. Do not show any concern if food is 
pushed out, but continue to feed the child slowly and in small amounts. 

A change in the texture of the food may at first be puzzling to the child, 
but he will soon become accustomed to it. 

Eating with relish what is served 

2. Care must be taken not to feed the child too rapidly. If not enough 
time is allowed for the child to swallow, and a second spoonful is given before 
the first is swallowed, the child may react by (a) vomiting, or (b) learning 
tn hold food in his mouth for a period before swallowing it. 

3. A taste of many different kinds of food at this period helps to create 
a liking for different tastes. Most child specialists recommend the feeding of 
a varied diet including the various strained vegetables, orange and prune 
juice, and cereals. For definite suggestions on child feeding see Extension 
Bulletin No. I 5 6, "The Young Child and His Food." 

We must be careful to add the new foods gradually, one at a time. 
When a new item of food is added to the young child's diet, it is helpful to 
serve it with something which the child has already learned to like. 
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4. We should encourage the child to feed himself as early as possible. 
The ability to hold a spoon and cup depends on the development of his mus
cular coordination. The results of Gesell's studies show that at twelve months 
most children can hold a cup to drink out of, and some can use a spoon. At 
eighteen months the child can use a spoon without much spilling. 

Patience with regard to spilling and awkward handling of the spoon at 
this period will be rewarded by rapid learning. Some mothers would rather 
feed the child than allow him to spill food on the floor. To feed him may 
save time, but it will not be helping the child to learn. Which is the more 
important? Four-fifths of our American children learn to feed themselves at 
two years of age, and almost all of them ( 94 per cent) can feed themselves 
by the age of three. By the time the child is five or six years of age eating 
should no longer be a matter of concern. He should eat promptly and with 
relish what is served. 

5. A poor eating habit may be established by giving the child too much 
attention during meals. 

The child is quick to sense the mother's anxiety as to whether or npt he 
will finish his plate. Since he enjoys attention, poor eating is positively encour
aged by showing' concern. No one knows just how much an individual child 
ought to eat. The food requirements of children vary. Perhaps it is not 

A table attractively set encourages appetite 
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absolutely essen
tial that the 
child finish his 
plate at every 
meal. He may 
not need the 
same amount of 
food every day. 
Adu 1 ts vary 
from day to day 
in their desire 
for food. It 
seems logical to 
assume that chil
dren's needs 
should vary also. 

But since a 
child enjoys the 
feeling of suc
cess associated 
with finishing 
his plate, the 
best plan seems 
to be to make 
the servings of 
each article of 
food so small 



that he may finish his plate, even though he is not very hungry. This will give 
!11m a feeling of encouragement. 

Recent experiments in taste teach us that taste substances do not ta<;te 
alike to all people. One and the same substance may taste extremely bitter to 
o;;ume people and to others be absolutely £!.at or tasteless. So that no one per<;on 
c,111 know how a given food tastes to anyone else. We do not know, therefo1e, 
how certain foods taste to our children. Nor should we be too certain of the 
unportance in the child's diet of any one particular item of food. There is 
pi ob.ibly only one food for which others cannot be substituted; milk is essen
tial for the growing child. No other food is so good a source of the calcium 
which is necessa1 y for growth of the bones and teeth. 

As an illustration of a food which may be replaced by others, we might 
mention the much discussed spinach. Spinach may taste bitter to some chil
d1 en, even though it has been carefully prepared. Shall we insist that a child 
eat "pinach, even though it tastes bitter to him, or shall we find other veg
etables or foods which contain approximately the same food value, and serve 
them in<>tead? The child may enjoy eating watercress, kale, leaf lettuce, 
endive, or dandelion greens. The most helpful plan seems to be the following: 

a. Vary the menu from day to day. Instead of potatoes every day, <>erve 
1 ice or <>paghetti sometimes. Also, vary the other items of the meal -
vegetables, meats, and desserts. 

b. If a child very much dislikes a particular item of food, either because 
of ta<;te or a dislike based on other factors, serve him with a ver11 small 
quantity of this particular food along with the rest of his plate. Serve 
it with something which he likes very much. 

Too great a variety of foods is undesirable until the child has had 
a chance to learn to like several things. 

i. Encourage the eating of even disliked foods by 
I) Eating your own serving with relish. 
2) Telling him that as we grow older we learn to eat almost every

thing that is served. 

d. Pay no fm th er attention to his eating. If he eats the disliked food, 
something has been gained; if he does not eat it, make no comment 
about it. 

e. Keep on serving disliked food at intervals, following the same pro
cedure. 

f. Show no concern about whether the child learns to eat it or not. Per
haps it is not very important. There are many different foods from 
which we may build up a balanced diet. 

6. Do not compare the eating habits of two or more children in the 
family. 

As we mentioned above, the food requirements of children vary. When 
we expect all of the children in a group to eat the same amount of food, we 
are assuming that they need the same amount. 
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Moreover, we may help to build up feelings of jealousy and antagonism 
by such comparisons. 

7. Some children may need a short rest period before eating. If they 
are excited by their play, a rest period will aid in the digestion of their food. 

8. Too much emphasis on table manners may disturb the child to such 
a degree that his appetite is affected. A protective piece of oilcloth, a good 
washable bib, a comfortable chair, so built that the child's feet are resting on 
something solid, are helpful devices for mealtime for preschool children. Let 
the conversation deal with happy themes rather than such phrases as "stop 
rocking your chair," "now eat your cabbage," "put your fork down.'' 

9. A child's refusal to eat should be followed by the logical procedure of 
removal from the table. This should not be looked upon in any sense as pun
ishment. The child may be tired or sick and may not need food. Or he may 
be stubborn. Whatever may be the cause, he should not be allowed to sit at 
the table if he does not wish to eat. 

Further discussion of refusal to eat on the part of children will be found 
in books listed at the end of this bulletin. 

Io. Dawdling may result from several causes. The child may have been 
fed forcibly when he was not very hungry, and has learned to. keep large 
quantities of food in his mouth without swallowing. Or the serving may be 
so large that he is discouraged at the start, and slow eating results. Nursery 
school observation has shown that slow eaters usually eat less than fast eaters. 

I I. Eating is a matter of routine and should not be used as either a 
reward or punishment for some other habit. It stands as a habit by itself and 
is not related, for instance, to "hanging up wraps." 

"And now let good digestion wait on appetite."-Shakespeare 

0 
Sleeping 

"Sleep, my child, and peace attend thee."-H' els/, air 

Since the child's sleeping habits play such a large part in maintaining good 
health, it is essential that they become automatic at an early age. Much of the 
nervous and irritable behavior of children is due to insufficient sleep. If your 
child is habitually irritable, whiny, and glum, it may be due to the fact that 
he is not getting enough sleep. Although an adequate sleeping schedule is 
important for all of us, young and old alike, it is especially important for the 
growing child. 

But is sleep subject to habit formation? Does not the child take as much 
sleep as he needs? We are told by scientists who have studied the subject 
that our sleeping habits are subject to training. We learn to habituate our
selves to certain sleeping conditions, as well as to certain amounts of sleep. 
People who live in the country become so accustomed to a quiet sleeping 
environment that they find it difficult to sleep in a noisy city. Whereas, people 
who have become accustomed to the noises of a large city find it difficult to 
go to sleep in the quiet of the country. 
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Although it is generally accepted that most adults need eight hours of 
sleep at night, many learn to get along on much less sleep. Others need more 
than eight hours to work efficiently. 

How Much Sleep Do Children Need?-The White House Conference 
has set up the following schedule as a standard of required daily sleep for 
children: 

AoE OF Cm Lo Houns OF SLE> 1· 

To the end of first year ...... 14. to I 6 hours 
2 to 3 years .................. I 3 to I+ " 

4 to 8 years . . . . . . ......... I 2 to I 3 " 
9 to Io years . . . . . . . . . . . . . . . . I I ~ " 

I I years .................... . II " 
1 2 years .................... . IO~ " 
I 3 years . . .............. . IO 

,, 
I 4 to r 5 ye.us . . . ........... . 9~ " 
16 to 20 rears ........ . 9 " 
Adult ...................... . 8 " or more 

Learning to Sleep.-Can we do anything to help children go to sleep, 
or does sleep come naturally, irrespective of what we do about it? We cannot 
force sleep. \Vhat we can do is to make the sleeping conditions as favorable as 
possible, and to use various suggestive devices to help bring about sleep. The 
following suggestions may help: 

I. A void any unusual stimulating conditions such as bright lights, loud 
sounds, or emotional disturbances. Noisy, boisterous play just before bedtime 
tends to delay sleep. An angry, impatient tone of voice is not conducive to 
sleep. Although it should not be necessary to have the house absolutely quiet, 
any unusual sounds, such as a loud radio, should be avoided. 

2. It must be remembered that children do not go to sleep immediately 
upon getting into bed. It takes from I 5 to 20 minutes for sleep to come. This 
fact must be taken into consideration in planning the bedtime hour. If the 
child is to sleep from 7:30 to 7:30, he should be in bed by approximately 7:15. 

3. Establishing a routine for the evening's activities may help to over
come the child's dislike of the bedtime hour. A story hour or half hour j'\}St 
before bedtime is good. Let the child decide upon the stories which he wishes 
to hear. Before the mother begins reading, they may decide together whether 
there shall be one, two, or three stories. Going to bed should follow naturally 
after the stories. 
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4. Quiet and relaxation may be suggested by various methods. Speak
ing in a whisper or low tone of voice may help the child become quiet. Fasten
ing the cover with safety pins or blanket clasps may help the child to lie 
quietly. The cover should be loose enough to allow the child to turn easily. 
He will be less apt to get up and stand or walk around, however, if the cover 
is securely fastened. 

The Afternoon N ap.-Most authorities agree that the afternoon nap 
should be continued to the fifth year. It prevents over-fatigue and indirectly 
makes for a happy disposition on the part of the child. Whether or not the 
child naps depends largely upon the training methods used by the parent. 

Immediately following the noon meal, the child should be put to bed. 
Even if he does not go to sleep, he will need at least an hour's rest. As he 
approaches the age of four and five, he may actually not sleep more than an 
hour during the daytime on two or three days during the week. But since it 
is essential that he have rest and quiet the routine of naps should be continued. 
It may be helpful to tell the child that he does not have to sleep; that he should 
lie quietly and rest. He may actually sleep or he may not. At least he has 
had a rest. 

Elimination 
The age at which the child learns to control his bladder and bowels 

depends largely upon the age at which his training begins. Bowel control is 
established earlier than bladder control. 

Bowel Control.-Faegre and Anderson suggest that training for bowel 
control may begin as early as six weeks or two months. "The mother may 
hold the infant over a receptacle in her lap, the child's back being toward her, 
and supported by her arms and body. Warming the vessel or having a little 
hot water in it sometimes induces a movement more quickly." If this is done 
each day after the mid-morning feeding, the infant soon learns to respond to 
the routine by having a movement each day at the same time. He should not 
be held over the receptacle so long as to make him uncomfortable. This will 
retard his learning. Not more than two or three minutes should be allowed 
for the infant, and not more than five minutes for the older child. 

Some authorities suggest the use of a glycerine suppository or soap stick 
to help in the early stages of training. It may take a few weeks for the infant 
to associate the receptacle with having a movement. However, if he learns to 
associate the movement with the glycerine suppository, the latter should be 
discontinued for a while. He should not become so dependent upon the sup
pository that he does not have a movement without it. 

As the child becomes older he should be placed on the toilet for his 
movement immediately after breakfast. When he learns to talk, it is well to 
teach him to say "bowel movement," or "b. rn." for short, by saying these 
words as you place him on the chair. 

According to the survey of the White House Conference, two-thirds of 
our American children have learned bowel control by the age of one year; 
by three years practically all have successfully learned this habit. In general, 
control is established earlier in girls than in boys. 
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Bladder C ont1 ol.-According to the experience of most parents, bladder 
control is much more difficult for the child to learn than is bowel control. 
Thi..; may he due to (I) greater frequency, and ( 2) le~s pronounced internal 
sensations. The following suggestions may prove helpful in establishing the 
"dry habit,,: 

1. Change the infant's diaper as soon as possible after he urinates. If 
this is not done the child becomes accustomed to the wet condition as natural, 
and is no longer made uncomfortable by it. 

2. A few days before the child's first birthday try to learn the times at 
which he urinates and place him on the toilet at those times, saying "toilet" 
or "urinate" in order to accustom him to the words. Show your approval if 
he urinates while on the toilet. 

3. If his first birthday should occur during the summer months, it is 
s:ifc to remove the diapers permanently and use small panties instead. A rou
tine of placing him on the toilet at regular intervals during the:.e first few 
weeks of training, and approval for success, will help him to as~ociate the 
toilet with urinating. 

This may sound like a great deal of work. But you will save time in 
the end. It is more work to have a large diaper laundry every day or two than 
to spend a few weeks or months in careful training of toilet habits. 

4. Night control is acquired much later than day control. The diaper 
will need to be used at night for several months after day control has been 
established. 

5. The child should be put on the toilet just before going to bed, again 
at about Io :30 or I I o'clock, and immediately upon awakening in the 
1111>rning. 

If the parents go to bed before 10:30 or I I :oo, the child may be awak
cned and put on the toilet at 4 :30 or 5 :oo in the morning. He should be put 
back to bed again. You will find that he may sleep until 7 or 8 o'clock. 

6. If taken up at night, the child must be thoroughly awakened before 
being placed on the toilet. If this is not done, we are helping him establish 
the habit of urinating in his sleep. 

7. Most children have learned bladder control for both day and night 
between the ages of eighteen months and three years. After three years of 
age there may be occasional accidents, due to illness or excitement, but the 
dry habit should be well established by this age. 

8. Bed wetting after the age of three may be due to faulty training or 
illness. A physician should be consulted. Helpful reading suggestions con
cerning thi~ problem will be found on page 40. 

General Suggestions: 

1. Elimination is a normal physiological process, as are eafog and sleep
ing. There is nothing shameful about it. Avoid speaking to the ~hild about it 
in hushed, whispered tones. As the child becomes older he may be told that 
toilet habits are private matters, and are not to be discussed when there is no 
necessity for using the toilet. 
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2. If you use correct words, such as "bowel movement" or the shortened 
"b. m.," "urinate,'' or "toilet,'' the child will never need to revise his own 
vocabulary, nor will he have the embarrassment of finding that he has used 
common or even vulgar words. 

3. Most authorities agree that nothing is gained by attempting to teach 
bladder control before the child is about a year old. The mother may learn 
to anticipate the child's need to urinate before this age, but this is not estab
lishing control in the child. Until the child is old enough to indicate his need 
in some way, he is not really trained. 

4. Punishment for lapses will only serve to retard the establishing of the 
habit. The child will associate unpleasantness with elimination. Some parents 
have found it helpful to place the child on the toilet immediately after the 
lapse, and adding an explanation to the effect that "this is the toilet, the place 
to urinate or have a movement" as the case may be. 

Other II ealth Habits 

There are many otl1er useful health habits such as cleanliness, care of 
teeth, hair, nails, etc., which should be given consideration. Suggestions for 
reading and study of these will be found in other bulletins. A reading list will 
be found on page 40. 

The attitude of the home toward matters of health is readily adopted by 
the child. Even the chik of preschool age readily accepts the idea, for instance, 

that when one has a cold one 
does not go to school. Ger
trude's mother reports that 
one morning in February, 
Gertrude, aged three, an
nounced calmly that she 
couldn't go to nursery school 
today because she had a cold. 
A nasal discharge and cough
ing proved this to be true 
and she was kept home for 
several days. It is welt to 
impress upon the child that 
the necessity for staying home 
is two-fold: (I) to help the 
child to get well, and ( 2) 
equally important is the ex
planation that we must not 
expose others to colds. 

To grow up with such an 
attitude will do much to raise 
the general level of intelli-

Learning to help himself gence on matters of health. 



Habits of Cooperation 

0 

"Thou shalt m.ike of the pl.ice wherein thou d1\ dbt .i rc.il home - a 
hai-en of happiness for thyself, for thy children, for thy friends, .md for thy 
children's friends."-Paul Pitman 

The Home, a Cooperative Unit.-First lessons in cooperating with other 
people are learned in the home. Every member of the home, even the young
est member, may contribute his share in making the home a place in which he 
may find love and affection. But he should also be willing to contribute his 
share toward making the family a cooperative working unit. There is work 
to be done. Everybody shares in doing the work. We also have time for play. 
How splendid if members of a family could also learn to play together l 

If we fail to learn to work and play together in the home, how can we 
hope to learn the larger lessons of national and international cooperation? 
Peace movements should have their logical beginnings in family groups. The 
individual who has learned to cooperate in the work of the home will find 
cooperation in the business or professional world an easier lesson to learn. 
Learning to live successfully in a group is one of the most important lessons of 
our lifetime. 

The very young child cooperates in the work of the home when he learns 
as early as possible to do things for himself. If mother has to spend I 5 to 20 

minutes every morning dressing four-year-old Nancy, she has that much le"s 
time to give to the preparation of breakfast for the rest of the family. Helping 
the child to become self helpful at an early age has two good results: ( r) It 
adds to the child's feelings of success and self-respect, and ( 2) it lessens the 
work of some other member of the home, and makes for a more efficient home. 

Dressing.-The desire to help in dressing himself comes very early in 
the child's life. Even the infant learns to put up his arms when his shirt is 
put on. At about two years of age or earlier, great interest is shown in shoe 
laces and buttons. A patient, helpful attitude on the part of the parent at this 
time will do much to establish early learning of dressing habits. 

Since the child's muscles are not highly coordinated at this time, his 
movements will appear awkward, and he will need much more tirµe to do for 
himself than it would take for someone else to do for him. A little sympathetic 
help at difficult places, and an encouraging word for buttons well done will 
help to keep up the child's interest. 

It is well to remember that a very young child is not capable of working 
at one thing for a long time. If, therefore, he does not finish all of the dress
ing, the adult will need to help. But we must remember that children cannot 
be hurried. An impatient word or attitude may completely discourage further 
efforts on the child's part. Parents can learn much from nursery school pro
cedure at this point. The visitor is impressed with the calm, unhurried attitude 
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of the adults who conduct a good nursery school. Serenity is a splendid virtue 
for all parents to practice. 

Many children can dress themselves completely at the age of three year'i. 
l\t fi'l'c reap; of age slightly over one-half of the children have learned to drc~s 
themselves; at six years, almost all of them have acquired this habit. 

Kinrl of Clothes to Buy .-The type of clothing which we buy for chil
dren has much to do with the case with which they learn to dress them~elw''· 
In the government bulletin "The Child from One to Six" we find the follow
ing questions for parents to ask themselves concerning the child's clothes: 

"Can he play freely in them?" 
"Are they warm enough, but not too warm?" 
"Do they allow freedom for his body - for growth, circulation of 

the blood, and muscle activity?" 
"Do they allow him to stand well?" 
"Arc they put on and taken off easily? Arc they managed easily at 

the toilet? " • 
"\Vill they wash and wear well?" 
"Does the child like them?" 

\Ye might add: Are the clothes becoming to the child? Is he dressed 
like other children? 

The new self-help garments which are being manufactured nowadays, 
are a step in the right direction. If we insist on large buttons or zipper fasten
ings and front openings each time we buy children's clothes we will be doing 
our share toward helping children to learn to dress themselves easily. 

Play Habits 

"The hours spent on the playground arc frequently the most 
profitable of the child's schooling."-Dorothy Canfield Fisher 

Perhaps you are wondering why play should be included in a discussion 
on learning. \Ve are not accustomed to thinking of play as something learned. 
And yet, we do learn different methods of relaxation, and our leisun.> time 
activities become firmly fixed habits. Children also learn to play, and through 
play they may acquire either good social habits or poor ones. 

Supervised Play.-If children play too often in unsupervised groups, they 
may develop habits which hinder them in later attempts at cooperation. Thi~ 
does not mean that the adults should necessarily provide a program of play fnr 
children. It means only that when child play follows too dangerously the 
maxim of "might makes right," the adult is there to intervene, so that every 
child's rights are taken care of. However, often, the children themselves 
correct an unfair and overbearing attitude in one of the group. The adult 
should not intervene unless the children cannot solve the difficulty in a way 
that is fair to every child in the group. 

"Come let us live with our children."-Froebel 

20 



If group play of children is 
such that the aggressive child 
becomes domineering, and the 
timid child becomes cowardly, 
nothing has been gained for 
either child. Supervision is espe
cially important for very young 
children. 

After good habits of coopera
tion haYe been formed, small 
groups of children play happily 
together for hours at a time 
without any serious differences. 
It is heartening to hear such 
phrases as "It's your turn on 
the swing now, lVTary" "John
nie, would you like to use the 
bike now?" 

First lessons in cooperation 
:ire heing learned. 

Apparatus of this kind encourages good physical 
and social hahits 

The child of two or three who has had very little experience with other 
children has not the cooperative attitude of the child who has been with other 
children often. Cooperation must be learned. 

Billy, aged three, came home from nursery school one day and an
nounced that there was a new boy in school today. "But," said he, "he hasn't 
learned yet how to share his toys." The child was not described as "bad" or 
"naughty,'' but he had not learned how to play. 

Play Space.-If we ceased to look upon the child's play as a relatively 
unimportant part of his life, and considered it instead a necessary activity 
through which he grows and learns valuable lessons of cooperation, we would 
plan more carefully for adequate play space, both indoors and out of doors. 

The mother of an eight-year-old boy complained about his mischievous
ness, and said that punishment did not seem to cure him ·Of his bad habits. 
Upon being questioned concerning the nature of these bad habits she said, 
"Well, take for instance this morning. He again climbed the neighbors' small 
apple tree. He has been severely punished by his father at least twice before 
for doing the same thing. What shall I do with him?" 

She was asked concerning play equipment for him and the other three 
children in the family. Was there any place, for instance, where he could 
climb? Her surprised negative answer showed that it had never occurred to 
her that eight-year-old boys ought to climb. That climbing was actually a 
good thing for the boy to be doing was a new thought to her. An effort was 
made to help her to realize that if her boy had a good place to climb at home 
he would no longer care to climb the forbidden tree. A home-made ladder 
might be fastened on to the garage, and the child could climb to his heart's 
content without harming anyone's property. 
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We are grateful to the modern architect for the fine large recreation 
room which is included in the plans of many new homes. As the child grows 
older, he will appreciate having a place to which he may invite his friends. 
If the child forms the habit of spending many of his leisure hours at home 
while he is very young, his parents will have little concern about him as he 
approaches adolescence and young manhood. But such habits must start early. 

The basements of most homes could be rearranged, so that an adequate 
play space could be given to the children. If the floor is not dry, a section 
could be partitioned from the rest, and a wooden floor put into this section. 

The parents of very young children may need to arrange a small corner 
for playthings on every floor of the home. Our children like to be with us. 
If some time is spent in training the child to put toys away when they are no 
longer in use, the child's play corner need never look unsightly. There must 
be a definite place for all play equipment, if the child is to learn orderliness. 

An outdoor play space seems almost an essential part of bringing up a 
child to freedom and good health. A sunny yard, with such apparatus as 
sandbox, swing, bars, etc., will do much to encourage healthful outdoor 
activity. It is possible nowadays to purchase good combination apparatus at a 
relatively low price. Swings are sometimes combined with rope ladders, 
trapeze, and horizontal bars. 

The grass in your yard may look worn, and you may have to forget for 

J\ plan· to put things L'ncouragl"S the cl1il<l to dc\·clop 
h;1hit ~ of orderlin ess 

a few years your plans for 
a formal flower garden. 
Compare these with your 
growing child and his 
needs. \Vhich seems more 
important? 

Play Equipmcnt.-The 
young child's play equip
ment should be selected 
on the basis of his growth 
needs. 

I. He needs the kind 
of equipment which en
courages development of 
his large muscles; balls, 
wagons, and s I c d s, tri
cycles, bicycles, scooters, 
swings, slides, a place for 
climbing, skates, etc. 

2. For the develop
ment of the finer muscles 
he needs paper, scissors, 
paste, crayons, pencils, 
beads to string, paper 
work of various kinds. 



3. For imaginative play he needs dolls, trains, trucks, housekeeping 
equipment, blocks, toy animals, doll furniture, etc. 

4. Creative ability is encouraged with musical toys, paints and easel, odd 
bits of wood, saw, and hammer. Old blankets and sheets make excellent 
tents. Bits of wood can be used for constructing wagons and trucks. Old 
boxes should be saved. Children will be able to use them. 

In general, it should be remembered that a busy child is a happy child. 
A toy that encourages activity is always to be preferred to one that is just to 
be looked ;:tt. 

Learning to Play A lanr.
Although a child must have 
other children to play with, it 
is equally important that he 
learn to play alone sometimes. 
He should not feel that he must 
always have a group to play 
with in order to be happy. Even 
a young baby can be trained to 
be content by himself, but he 
must have something with 
which to busy himself. Picture 
books, soft dolls, and toy ani
mals while the child is very 
young; later on, more picture 
books, wooden beads to string, 
and blocks with which to build, 
will help to keep him busy. 

The older child should be 
encouraged to form good read
ing habits. The person who en
joys good books need never feel 
lonely, no matter what life may A hu sy child is a happy child. 

bring him. Appreciation of 
good music, and ability to use 
the hands in a creative way should · be encouraged, while the child is very 
young. 

The present-day emphasis on handcrafts such as sewing, knitting, cro
cheting, weaving, metal and leather work, is a wholesome thing. Help the 
child to develop an interest in these, and you arc helping him to learn how to 
live more fully. 

We pity the adult who cannot be happy unless he alw:1ys has a crowd 
around him. We must remember that his habits of life had their beginnings 
in his early childhood. If the child does not learn to be happy in solitary 
play, the adult will learn this lesson with great difficulty, or not at all. 

A more complete discussion of children's play will be found in a later 
bulletin. Reading suggestions on the subject are given on page 40. 
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W or!~ Habits 

Play is important for the child's development; but work is equally so. 
If we agree that the larger lessons of cooperation have their beginnings in the 
home, we should give the child an opportunity to share in the work of the 
home. The following questions should be given consideration. 

I. What is the child's attitude toward work? Does he dislike it, or does 
he enjoy it? 

If he looks upon work as drudgery, perhaps he is copying our own atti
tude. Or it may be that we are expecting too much of him. \Ve should 
scale the work which we reqmre of him to his physical development. 

Blanton suggests the following possible household tasks for young 
children: 

a. Picking up newspapers. This can be done by a child as young a-, two 
years of age. 

b. Care of his dresser dr,1wers, and toilet articles; also his wa.,hcloth 
and towels. Towel racks must be low enough to be easily reached. Training 
for these tasks may begin at two and three years of age. 

c. Between three and five he should learn the following: bathing him
self, dressing himself, hanging up his own clothes, assisting in the care of his 
room and helping to set the table. 

d. As the child becomes older he should develop the feeling that every
body helps care for the home. Boys need training in this respect as well as 
girls. It is as easy to train boys to habits of orderliness as it is to train girls. 

2. Do we sometimes allow our children to make a choice of various jobs 
which they might do about the house? The right to choose sometimes encour
ages a willing attitude. 

Planning the various jobs with the children is good. The child who feels 
that he has a part in making the plans is more ready to help in carrying out 
those plans than if he were not consulted. 

However, it is also a good thing for the child to grow up with the attitude 
that there are some things which must be done whether we like to do them 
or not. We like some kinds of work better than others. But we cannot 
always choose only the pleasant tasks. Learning to enjoy doing the necessary 
work is as important as doing the work we like to do. 

3. Do our children expect to get paid for work which they do around 
the house? Is this an attitude of helpful cooperating? 

Every child should have routine tasks about the house which he should 
be willing to do without pay. 

There is no objection to paying occasionally for extr,1 job~. 

4. What is our tone of voice when we ask our children to do some work 
for us? Do we command? beg? entreat? request? \Ve sometimes antag
onize our children by our tone of voice. We shou1d avoid issuing commands. 
The family is not a military institution. 
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5. We expect the child to help us work. Do we reciprocate, and help 
him with his work? His work may not seem important to us. Let us re
member that it is of first importance to him. He may be making a toy 
automobile out of old parts. It is his work. We should show an interest in 
his work, and he will be more ready to show an interest in ours. 

Let us not rob the child of the enthusiasm he puts into his work. He 
does not distinguish between his work and play activities. To both he brings 
a j o y fu 1 a tti
tude. How fine 
it would be if 
he could retain 
this enthusiasm 
for work as he 
grows up! We 
can help him by 
sharing his en
thusiasm. How 
often does not 
the young child 
call out "Oh, 
mother, come 
and see what I 
made." U nfor
t un a tel y, our 
reply is often 
"I'm too busy 
now," and as a 
result some of 
the child's joy is 
dampened. If, 
instead, we 
would leave our 
work for a mo
ment, and share 
the child's cn
th usia sm, two 
good results 
would follow: 

Joyfully doing her share of the work of the home 

(I) We would encourage the child's interested attitude· toward his work, and 
( 2) we would make closer the bond of companionship between us and our 
children. 

6. Is the child developing careful work habits? Is he proud of work 
well done? Do we take time to praise the good, and help him to improve the 
poor methods? Let us remember that the proper way to correct poor meth
ods is to repeat the good methods. 

7. Children cannot be hurried too much. You may help the child to 
develop slipshod methods by prodding him too much while he is working. 
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8. Parents are sometimes disturbed by the habit some children have of 
starting a piece of work and not completing it. What shall be done? 

The ability to concentrate increases with the age of the child. Blatz and 
Bott state that the length of time that very young children can give concen
trated attention is about one minute more than their age. Three minutes is 
about the limit for a two-year-old. 

If the older child had a corner of a room in which he could leave his 
work materials, and come back to them later, they would not need to disturb 
the household. 

A good corner for the child's work 

It is good training to encourage a child to finish what he starts. Other
wise, he develops careless habits. The following suggestions may prove 
helpful. 

r1. An occasional word of praise helps. 

h. \\Then the child comes to a difficult place in his work-let us say, 
in the construction of an airplane - he is encouraged by the 
parrnt's help. 

c. Let us try by our attitude to show that we believe his work is 
important, and not just "in our way." 

d. Providing a place for his work helps the child to feel that his 
efforts are worth while. 
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Other Habits of Cooperation 

\Ve have discussed only habits of work and play. There are many 
other opportunities for developing cooperation among the members of a 
family group. 

Some families have family councils to which are brought such qucstiom 
as who may use the family car tonight; how late shall I 3-year-old Mary be 
allowed to stay out; who shall be responsible for the care of the pet,, etc. A' 
children approach the 'teen age parents will do well to use a coumeling and 
advisory tone of voice and attitude rather than a commanding one. 

Helpful reading suggestions on this subject will be found at the end of 
the bulletin. 

0 

Emotional Habits 
"When at her work my mother sings, 

I know she's happier'n all the kings." 

TVhat is an Emotion?-An emotion i" a "stirred-up" state of the indi
vidual. \Vhen we have to do a disliked task; when we are in danger; when 
we have to adjust to other people; when we are disappointed; when we fail 
to do what we should do; situations such as these stir us up emoti01ully. 

P~ychologists classify emotions as positive and negative emotions. The 
positive emotions such as love, affection, and joy are accompanied by feelings 
of plea<;ure. The negative emotions such as fear, jealousy, and anger are 
unpleasant and hinder the individual in his efforts to live successfully with 
other people. 

It is of extreme importance that we guide the child's emotional develop
ment intelligently. For it is his emotional development which is at the b,tsis 
of hi'> personality. To be able to get along well with other people is a di,tinct 
adv.mtage to us. The degree to which we have developed emotional control 
determines to a large extent how successfully we can live with other people. 

Growing up Emotionally.-We develop and mature in many different 
ways. An individual's age in years tells us very little about the maturity of 
his judgment, or the degree of his emotional control. A group of ten chil
dren, all of the same age, will not be of the same height and weight, nor of 
the same intelligence, nor yet of the same emotional maturity. Many grown
up people are emotional infants. The man who is having difficulty in opening 
the garage door, who tries key after key on his key ring, and who, finally, 
after many vain attempts, becomes so angry that he flings the entire ring full 
of keys onto the driveway, has the emotional development of a child. He is 
grown up in bulk only. The woman who resorts to crying spells in order to 
induce her husband to buy her something which he feels he cannot afford, 
has not grown up emotionally. She is physically a grown woman, but her 
emotional behavior is that of a child. 



Y\T c have used rather haphazard methods in educating the emotions . 
• \dults, in many cases, are themselves so immature emotionally that they have 
developed no definite program for helping children gain emotional poise. 
And yet, much of our happiness depends upon our emotional health. The 
child who has many fears is not a happy child. The adult who is constantly 
worried and uncertain of his ability is not a happy man or woman. Jealousy 
brings unhappiness to many people. 

Educating the Emotions.-But is it possible to modify a child's disposi
tion? Is not a child jolly or serious, calm or excited because he is born that 
way? Are not disposition and personality inherited? There is an inherited 
basis for our emotional experiences, but emotional reactions in themselves arc 
learned. To say that Charles is unhappy and worried because he has inherited 
that kind of a disposition from Grandpa Jones is not a correct explanation. 
Vl c learn to be courageous or cowardly, friendly or surly, dependent or inde
pendent, kind or inconsiderate. This does not mean that we are equally 
trainable in these qualities. It does mean that we can all learn to modify our 
emotional behavior. 

It is much more difficult to guide the emotional behavior of one child 
than that of another. This makes the job of parenthood a more challenging 
one than if one could prescribe the same "treatment" for all emotional out
bursts. 

The behavior of one child may be much more explosive than that of 
another. For this reason one child may be more attractive to us than another, 
depending upon our own disposition. This should not disturb us. It should, 
however, lead us to a consideration of methods of guidance which will help 
each child attain a good adjustment. 

"\Vhat shall be our aim in educating the emotions? Is our ideal a person 
devoid of all emotion? Not at all. In the first place, it would be impossible 
to rule emotion out of life, and secondly, life would be very drab and uninter
esting without the flavor of our emotional experiences. Vle grow up emo
tionallr in two ways: 

I. In regard to the kind of situation which stirs up the emotions, an<l 

2. In our method of responding. 

"\Vhat makes us angry? A key that won't fit? A table into which we 
bump in the dark? 

How do these differ from the situations which anger a young child? 
If, on the other hand, social injustice, or an inefficient school board stir 

us to anger we are on a more adult emotional level. Someone once said: 
"We are as big as the kind of things which make us angry." 

But what do we do about it? Scold? Throw something, or exert our
selves physically? Is our response that of a child, or do we try to bring about 
some kind of an adjustment? 

The child's response is characterized by explosive behavior, with little 
or no attempt to do anything else to solve the difficulty. The emotionally 
mature individual will seek for a satisfactory solution instead of giving vent 
to an outburst. 



Intelligent guidance of emotional responses should be directed toward 
use and direction of emotional energy and not toward repression. It is 
possible to silence the child who is screaming in anger or fear, by means of 
physical punishment. This will serve to repress the emotion. It will neither 
remove nor redirect it into useful channels. 

To repress the emotions is inviting danger. A pent-up emotion is dan
gerous, and may be the cause of much undesirable behavior in both children 
and adults. We are all familiar with the type of man who is angered by 
>umething that occurred during the day, but who has repressed his anger. 
He comes home to his family in the evening, and his wife and children become 
the innocent victims of his pent-up anger. Everything is wrong- the dinner 
does not taste good, the children are noisy, the home poorly managed. If he 
could have met squarely the situation that angered him; or if he could have 
worked off the energy in some other channel (a long walk might have helped) 
he would not have been so unpleasant at home. 

The aim is neither to run away from the emotion nor to repress it, but to 
develop inner control and a redirection of emotional energy. 

Children need our help in .finding adequate ways of dealing with difficult 
and puzzling situations. We should avoid thwarting and blocking their 
activities too often. We must help them learn how to solve their difficulties. 
This is our challenge as parents. 

Fear 
Does a newborn infant have any fears? In recent years much research 

has been done to find an :ui:,wer to this question. The answer at present is 
that any sudden stimulus wch as a sudden loud sound or a sudden bright light 
will cause a startle reaction in infants. Whether or not we are justified in 
calling this startle reaction fear, is an open question. It is perhaps the basis 
of what is later recognized as fear. 

How, then, do children develop the numerous fears which some of them 
have? 

I. Conditioned fears. 
An illustration of conditioned fears is the fear of furry animals. Some 

young children are afraid of almost all hairy animals such as dogs, cats, 
squirrels, and rabbits. Fear of these animals may have developed from one 
experience. If a young child is frightened by the sudden loud barking of a 
dog, the fear of the loud sound becomes fear of the dog, and this fear may be 
carried over to animals which resemble a dog, such as those named above. 

Or, the experience with the dog may be one of physical pain. Mary had 
never shown anything but fondness for dogs and ·cats up to the age of fifteen 
months. As a baby she would reach out her hands, gurgle and show other 
happy reactions whenever she saw a dog or cat. One day when she was 
toddling on the sidewalk, a small, lively dog ran up to her, jumped on her 
shoulders with his front feet and knocked her to the sidewalk in such a way 
that her head received a bad bump. This happened on two other occasions. 
The result of these three unpleasant occurrences was the development of a 
definite fear of dogs, and animals resembling dogs. 

29 



Many other fears are developed in a similar way. A fear of rain may be 
<lcveloped from the fear of sudden loud thunder (see page 9). A fear of 
the dark may develop from some unpleasant experience which occurred in a 
darkened room - loud scolding, the loud banging of a door, angry clapping 
of the hands, and other sudden sounds. 

2. Fears may be learned by suggestion from the adults in the family. 
If the mother, for instance, is very much afraid of storms, and allows her chil
dren to see her fear, they will soon learn to react in a similar way to a storm. 
An attitude of apprehension toward storms is developed very i:eadily if the 
adults themselves are apprehensive. 

3. The highly imaginative child may learn fears from stories. Stories 
of horror and tragedy are not to be recommended for very young children. 
Frightening movies, too, have contributed their share in creating fear in the 
hearts of sensitive children. 

4. Threats of punishment develop feelings of anxiety in children. For 
this reason parents are urged not to resort to threatening children. It fright
ens them, and does not always change their behavior. Instead of saying to 

Fells ml\ d1Stu1b ie,ttul sleep 

Jim: "If you do not stop teasing your sister, you will need to come into the 
house," it is more effective to call Jim into the house for five minutes and 
explain th,1t this punishment is necessary because of his behavior toward his 
sister. The latter method is more effective, and does not create feelings of 
anxiety. 

The older methods of punishment had fear as a basis. Children did as 
they were told because of fear of the punishment which would follow. Why 
do we no longer resort to such methods? 

Fear of punishment has the following eifect on children: 
a. The child may respect the parent, but often he ceases to love him. 
h. It may make the child deceitful. He would rather lie about a situa

tion than tell the truth, if the truth means punishment. He will do some 
things when the parent is away which he would not do if he were there. 

c. Fear of punishment makes the child feel inferior. He feels uncertain 
of his ability and develops a hesitating rather than an assured manner. 

d. The child does not learn to control his own behavior. Instead he 
learns to depend on his parents for control. It is not an uncommon occur-
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rence for a child who has had a very "strict" bringing up, to be completely 
uncontrolled in his behavior after he leaves the parental roof. 

Our aim for the child should be to help him develop self-control. Con
trol by the parents is necessary while the child is very young. It should de
crease gradually as the child becomes older. 

Parental control should be one of helping the child m.1ke right response.:;, 
and not a control based on fear of punishment. 

Effect of Fear.-The individual who is experiencing an intense fear ha.:; 
marked internal sensations. The heart beats more rapidly, pul.:;e is speeded 
up, digestion stops. In extreme fear, action is either paralyzed, or the blood 
supply to the extremities is increased and there is a readiness to combat. In 
primitive life, the value of fear was evident. It prepared the individual for 
either flight or .fight. 

What about the value of fear in child training? 
It is evident from the above how absurd it would be to use a frightening, 

scolding tone of voice in most child training situations. Since fear actually 
stops digestion, it is clear to see the harm of scolding a child for not eating. 

How useless also to scold a child into going to sleep! 
Caution Instead of Fear.-It is impossible to rule fear completely out of 

the life of our children. But we shall be making life more livable for them 
if we attempt to develop in them caution instead of fear. 

I. Increased traffic hazards make it imperative for us to teach c,rntion 
in crossing streets to children while they are sti11 very young. This is better 
than to forbid the crossing of streets. At about the age of three the child can 
be taught to look carefully up and down the street and then walk across the 
street. The parent will need to go with the child the first few times to make 
certain that the lesson is learned. 

2. Caution in play is important. But we must try to find a position of 
balance between developing recklessness and excessive caution. Too many 
reminders of "now, be careful," "don't go too high" may result in the child 
becoming too timid. We want him to experience the joy of new adventure!>. 
On the other hand, our aim is to teach intelligent caution against useless risks. 

3. Learning to meet strangers without shyness or timidity is a lifelong 
problem for some people. If children are given opportunities of meeting 
strangers without any forced behavior or forced conversation, they will re
spond naturally after a while. 

Adult behavior toward children is often responsible for the development 
of excessive shyness. We are often very rude to children. We discuss their 
faults in their presence, or boast of their abilities. How would we react under 
similar circumstances? To be "talked about" but not "talked to" while we 
are in a group makes us feel most uncomfortable. And if, finally, someone 
did tum to talk to us only to say "What is your name," and "How old are 
you?" would we stlTI be polite and friendly? And yet, that is about the extent 
of our conversation with children whom we are meeting for the first time. 

Overcoming Fear.-What can we do to help children overcome fears? 
We learned in a previous section that two procedures were necessary for 
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changing behavior: (I) Find the cue or cues which set off the response, and 
( 2) practice a new response in place of the old one. 

Let us consider the various steps taken by Jane's mother in helping her 
to overcome her fear of rain (see page 9). 

I. A gentle rain would often awaken the child out of a sound sleep and 
she would cry out in fear. Her mother went to her immediately, and in the 
early stages of retraining frequently took her with her into her own bed. 
This quieted the child immediately. 

2. Sometimes Jane woke up before the parents had gone to bed. Being 
put alone into her mother's bed was sufficient to quiet her. 

3. If it rained during the day, the mother talked to Jane about the use
fulness of rain. The birds need rain; so do the flowers and trees. 

4. As the weather became warmer, mother and child would sit on the 
porch during a rain. The mother called the child's attention to the eagerness 
with which the birds collected worms. 

5. A little rain song was learned "Pitter-patter comes the rain, On my 
little window pane." 

6. Every attempt was made to help the child understand why rain was 
needed, and to allow pleasant associations to replace unpleasant ones. 

7. The child was never forced to remain by herself if she cried out in 
fear, nor was it believed helpful to let her "cry it out." This would only have 
intensified the fear. Impatience or harsh treatment on the part of the parents 
may have the effect of repressing the fear reactions, but this is quite different 
from removing them. 

8. After approximately a year of patient and sympathetic retraining the 
child had completely overcome her fear, not only of rain but of thunder and 
lightning as well. 

Force should never be used in helping children to overcome fears. A 
repressed fear is far worse for the mental health of the individual than to give 
vent to fear reactions. In children it often has the effect of causing them to 
avoid other children. Because other children are not afraid of dogs, the child 
who fears dogs would rather be alone than be ridiculed for his fear. 

Some Practical Suggestions: 
I. Avoid being overly cautious. It is normal for children to be adven

turesome. An occasional fall is inevitable. It is better to teach children to be 
brave in taking hurts than to try to keep them from all danger situations. 

2. If you have fears, try to overcome them. Children often learn a 
fearful attitude from the anxieties of adults. 

3. Never ridicule a child's fears. If you do, you will lose his confidence, 
and thereby you are closing an avenue of approach toward helping him to 
overcome his fears. 

4. Do not frighten the child by threats of police, or bogey man, or leav
ing him somewhere. 

5. Fear is never overcome by force. To force a child into a situation in 
which he experiences fear, will serve only to intensify his fear. 
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6. Remember that it takes months and sometimes years to help a child 
overcome a fear. A patient, sympathetic attitude on the part of the adult i' 
necessary for emotional re-education. 

7. Anticipate a situation which may produce fear, hr a verbal explanation 
of what will take place. A first visit to the dentist may well be preceded bv an 
explanation of why dentists are needed and what ther do. Do not tell the 
child that it will not hurt when you know that it probably will. But surround 
the whole trip with the spirit of an occasion. Perhaps a treat as a pleasant 
surprise after the visit to the office will help to offset the unpleasantness of 
the dental chair. 

8. A child who has had a frightening experience should be encouraged 
to talk about it. Telling someone about it is the first step in forgetting it. A 
mother of a six-year-old boy came for advice because her child was having 
frightening dreams and nightmares. In her desire to help him, she had told 
him not to think about the dream during the daytime and never to talk about 
it. Instead of becoming less frequent, the dreams and nightmares grew in 
severity. The mother was advised to encourage the child to talk about his 
dreams and about anything else that occurred during the day that worried or 
frightened him. She followed this advice, and reported some months later 
that the nightmares had definitely ceased. 

Anger 
"Thy example is more eloquent than thy fault-finding and moralizing." 

Children differ in the frequency with which they give vent to anger 
outbursts, and also in the ease with which they are aroused to anger. As par
ents, it is our duty to help children find methods of reacting to people and situ
ations which are useful. An explosive outburst of anger serves no useful pur
pose so far as solving a difficulty is concerned. 

What Makes Us Angry?-Anger respomes are brought about by a sud
den restraint in activity. If the movements of an active six-months-old baby 
are interfered with by holding his arms tightly to his sides, a number of typ
ical responses occur. His face hecomes red, he attempts vigorously to free him
self by slashing movements, and may finally cry out. 

As the child grows older anger occurs in response to other situations of 
thwarting. He becomes angry when he cannot make himself understood; 
when an adult interferes with something which he is doing; when his play
mates will not do as he wishes them to do. Numerous other situations of 
thwarting and restraint bring about anger. 

During adolescence his anger is aroused most often by the restraint of 
authority. The adolescent rebels at a commanding tone of voice, and a posses
sive attitude on the part of the parent. 

Nor are adults entirely free of anger outbursts. 
It is essential, however, if we wish to live happily in social groups, that we 

learn inner controls. The earlier such controls are established, the fewer con
flicts will the individual have, and the happier will be his social life. 

The Temper T antrum.-The violent outbursts of anger of young chil
dren are called tantrums. These are most frequent during the ages of two and 



three 1 e:m. At this age the child is learning his first lessons of complying 
with the <lcnun<l> of the household. Parents should not feel undue concern 
about tantrums at this age. They arc normal at this stage of development. 
But unless the tantrum is dealt with intelligently there is danger of the emo
tional outbu1 st becoming an habitual way of reacting. If, by means of a tan
trum, the child i:o given what he wishes, he has learned a way of controlling 
th1.: persons in his environment. 

The child must never be allowed to gain his point by means of a tantrum. 
If he is asked to go to bed, and instead, throws himself on the floor, kicking 
and screammg, pick him up and carry him to bed. Do not allow yourself to 
become angry! 

What to do? 

The first es
sential in con
trolling anger in 
our children is 
to control anger 
in ourselves. 
We are thwart
ed when our 
children refuse 
to obey our re
quests (too often 
they are com
mands), and 
often our emo
tional responses 
are on the in
fantile level. In
stead of teach-
ing emotional 

control, we arc demonstrating lack of it. Our children will probably do as 
we do, and not as we tell them to do. This point cannot be stressed too 
strongly. Self control on the part of parents must precede any attempt to 
teach control to our children. 

If the outburst is not brought about by a request, but by some other situa
tion such as buttons which will not comply or blocks which persist in falling 
down, the best plan is (I) either ignore the child completely or, if his antics 
become a nuisance ( 2) put him in a room by himself until he is calm again. 
This should be done in a matter-of-fact way without any display of anger. 
The child may be told that his behavior is annoying others, and therefore he 
must be put by himself. 

Physical punishment may silence the child, but it will anger him still 
more, and you are helping him to become surly and resentful. A repressed 
emotion will only delay a later outburst. Our aim should be to help the child 
find a solution to his difficulty. An outburst never solves anything, nor does 
a sullen disposition make a confident child. 

Sometimes a discussion of the child's behavior at a time when he is in a 
happy, talkative mood may help him correct the tantrum himself. Nancy, 
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aged three, had occasional temper outbursts during which the characteristic 
reaction was crying and stamping on the floor with one foot. The mealtime 
conversation at noon in Nancy\ family dealt often with accounts hr the 
mother of what Nancy and her older sister Ruth did when they were "little 
babies." Among other incidents which the mother told, she included also the 
story of how Nancy used to stamp her foot when she got angry. Both of the 
children were highly amused at the picture of this enraged little girl angrily 
stamping her foot. The story was often repeated at the children's request. 

One day Nancy became angry about something and reverted to her habit 
of stamping with her foot. Her mother stood by and watched her without 
saying a word. Nancy looked up at her, and suddenly her face broke into a 
smile. Laughing through her tears, and continuing to stamp her foot, she said, 
"I used to do like this when I was a baby." Her mother laughed with her and 
the episode was ended. ~ 

Some Suggestions: 

I. If your child is given to frequent outbursts of anger, comider first his 
health habits: 

a. Does he get enough sleep? Pe1haps he needs an occasion.ii rest period 
during the day. 

b. Does he get enough outdoor exercise? In winter, especially, we qome
times overlook this point. 

c. Is his elimination good? 
d. Is he eating enough of the right kind of food? 

Perhaps he is hungry. Goodenough found in her study of 
"Anger in Young Children" that anger outbursts were more frequent 
between Io :30 and I 2 :oo in the morning and 5 :30 and 6 :oo in the 
afternoon than any other time. 

2. Practice control of anger yourself. 

3. Search for the causes of the outburst before doing anything else. 

a. How do you make requests? Or do 
you issue commands? 

b. Is your tone of voice friendly or 
harsh? 

c. Do you know what the child is doing ~ 
before you ask him to do something 
else? Perhaps you could allow him ~ 
five minutes to finish. ~·9 

4. Do the adults in the family practice emotional control, or are the 
children copying habits of other members of the family? Is the emotional 
atmosphere of the home a pleasant and happy one, or is there much bickering 
and quarrelling? 

5. Whining and sulking are developments of the emotion of llnger. If 
they are becoming habitual, strive to find the reason. 
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It may be that you are comparing your child too often with another, 
.md he is becoming resentful. 

Jealousy 
Jealousy of the New Baby.-Jealousy is shown in children as early as 

twelve or eighteen months of age. It often occurs in a child of this ,ige when 
he has to share the attentions of his mother with another child. The coming 
of a new baby into the family is a common cause of jealousy. 

The older child sometimes tries to harm the younger child. Or he 111,1) 

cling more closely to his mother than before the baby came. Some older 
children revert back to infantile behavior in speech or other habits. 

When we realize that this behavior is due to feelings of jealousy, we 
are forewarned, and can take steps to help the jealous child. 

The following suggestions may help: 
1. We should give the older child some attention and show lmn 'omc 

affection. 
2. We might let him help in the care of the new baby. He will enjoy, 

for instance, helping prepare the b.iby's bath. 

I want attention, too I 

3. We should let him feel that the new baby belongs to everyone 111 the 
family, and not solely to the mother. 

4. We should not become so absorbed in the care of the new baby that 
we neglect to do things also with the older child - read with him and show 
an interest in what he is doing. 

Jealousy Among Older Chudren.-Since jealousy is closely related to 
love, we help to stir up jealousy among children when we appear to show 
more affection for one child than for another. Though one child may appeal 
to us more than another, we should attempt to distribute our affection equally. 

Comparing children is certain to stir up jealousy. If we hope to make 
James work faster and more carefully by reminding him of Arthur's good 
work, we will succeed only in antagonizing the two boys. 

Each child needs encouragement for the things which he does well, and 
help in those things which he does not do so well. We should help give him 
the feeling that he is wanted and loved, and that home is his haven. 
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llffectio11 
Stages of Develo pment.-The emotion of love undergoes a process of 

development from the time of birth to death. Normally the individual passes 
from one stage on to the next. However, there may be a fixation at any one 
of the stages, so that the individual does not grow up in a normal, healthy way. 

I . Self love. 
We are born into the world completely dependent upon others for care. 

Of all the young in the animal world, the human infant is the most helpless. 
He mu~t be sheltered, clothed, and fed by others if he is to survive. When he 
cries, someone rushes to him and satisfies his wants. 

The result of this efficient care is a completely egocentric individual -
an individual who lives for himself and his wants. By the time the child 
reaches the age of a year to eighteen months, he has learned how to control 
his environment and he expects the attention of those around him. He is 
completely in love with himself. This is natural, and the logical result of the 
care which we must give him. 

But it is harmful to continue this kind of attention beyond the years of 
infantile helplessness. As soon as possible the child should be helped to a reali
zation that there are others in his environment who also need care and atten
tion. The lessons of cooperation should begin as early as possible. 

We can never completely overcome this love of self. It is at the basis 
of such desirable traits as self regard, self confidence, and self respect. And 
we need these traits for satisfactory living. 

But when self regard becomes conceit; self confidence becomes boast
fulness; and self respect turns into an overbearing attitude, then we have not 
developed as we should from the childish stage of self love. 

2. Love of parents. 
The affection of the child is centered .first upon the parents, especially 

the mother. This is still a selfish kind of love, because it is prompted by feel
ings of selfish need. The mother is loved because of what she does for the 
child, not because of what the child can do for her. The father, too, provides 
for the child and is the recipient of the early love expressions of the child. 
The early love of the child for his parents is a dependent love which should 
later be modified if it is to help the child to become independent. 

As the child grows older, his love for his parents takes on a less selfish 
character. He delights in doing things to please mother and father. His love 
is becoming more mature. 

3. Love of other children. 
The child of preschool age definitely seeks the company of other children. 

He learns through his associations with other children that his selfish desires 
cannot always be realized. Others want things that he wants. Sometimes he 
must give up a cherished wish. He is becoming socialized. 

He also has pleasant experiences with children. He would rather play 
in the sandbox with two or three other children than by himself. Sometimes 
another child helps him in his game, and he, in turn, is helpful to another 
child. He is developing such traits as consideration and kindness. 
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One occasionally finds a truly selfless love between children. Children 
in the same family who have learned to share, will often not accept candy or 
fruit without immediately sharing with the others in the family. 

Mildred, aged four, was in the hospital recovering from a mastoid 
operation. One day her mother purchased for her two attractive nightgowns 
and brought them to her. After the first "Oh's" and "Ah's" of admiration, 

Girls of school age enjoy each other's company 

5. Romantic love, or love of the other sex. 

Mildred said, 
"One is for 
Dorothy (her 
younger sister), 
and one for 
me." It didn't 
occur to her that 
she should keep 
both. On re
turning home 
from the hos
pital, she saw to 
it that the 
younger sister 
received the 
other gown. 

4. Love of 
the same sex. 

The child of 
school age usu
ally prefers play 
with children of 
the same sex. 
Boys often form 
clubs and gangs, 
and prefer the 
company of 
other boys; and 
girls, that of 
other girls, a 
normal phase of 
development. 

Interest in the other sex develops at the time of puberty. For children 
who mature young, this interest comes rather early; for those who mature 
late, interest in the other sex may be delayed until the age of I 7 or I 8. Let 
us remember that it is a normal phase of development and is related to the 
maturing of the reproductive organs. 

Our attitude toward the adolescent should be one of sympathetic under
standing rather than criticism. We can help at this stage only if we retain the 
child's confidence. A critical, suspicious attitude on the part of the adult will 
result in secretive and repressed behavior in the adolescent son or daughter. 
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If the emotion remains fixed at any one of the first four stages men
tioned above, the individual experiences difficulty in developing a satisfactory 
life of affection. If the mother herself prolongs the child's dependence on her, 
the child is handicapped in later life because his love is of the dependent type. 

Many a man expects a maternal affection from his wife, due to the fact 
that he has never been completely weaned from his own mother's apron 
strings. He expects from his wife a continuation of the mother's solicitude 
for him rather than the companionship of an adult personality. 

Perhaps no one ever completely overcomes the first stage of self loYc. 
But if we are to live successfully in social groups, we must learn to think in 
terms of the group rather than always in terms of personal gain. 

6. Parental love. 
True parental love has in it nothing of selfishness. We take care of our 

children, not because we expect anything in return, but because we love them. 
Our love gives to our children a sense of security. No matter what life 

may bring them, they may always come to us for understanding and affection. 
But love for one's own children may be of a very possessive and selfish 

type. Many a parent looks upon the child as an extension of himself. No 
parent owns a child. A child is a personality in his own right. The parent 
is the guardian entrusted with the responsibility of helping the child to freedom 
and confidence in his own abilities. For the child himself is a potential adult, 
and needs to develop those character traits which will make him a buoyant, 
clear thinking, confident individual. 

Showing an interest in the activities of children develops cooperation in the family 
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7. Love of others. 
If we are thinking in terms of universal welfare, the emotion of love 

must develop even beyond the family circle. Our ideal should be to develop 
in our children love for other people; for people of other races and of other 
countries. If we could help them to realize how much we need to understand 
each other, we would be helping them to take the first steps toward universal 
peace. This may sound too idealistic. But we need ideals. 

The socially mature individual is the one who has passed through the 
seven stages of development described above, and who, in the words of 
J. J. B. Morgan, is passing successfully from the stage of self love where he 
"gets everything and gives nothing," to that of maturity where he "gives 
everything and gets nothing." 

Other Emotional Habits 
Fear, anger, and love are considered by most psychologists to be the 

primary emotions, from which others are derived. If we experience a normal 
development of these three, our emotional life will be an aid to successful 
living rather than a hindrance. 

Our ability to get on well with people depends to a large extent upon 
the degree to which our emotions have developed. 

If we are self centered we will be easily hurt by others, and be incon
siderate of others in turn. 

If we have not learned to control anger, other people will shun our 
company. 

If we have not learned to conquer fear, our life will be full of anxiety. 
\Ve should guide the child's emotional development in such a way th;it 

his emotional experiences serve, not as a hindrance to him, but as an enrich
ment of his life. 

Suggestions for Further Reading and Study 
Books 

THE CHILD FROM o,E ·10 T\\H,E-Ada Hatt Arlitt. 
CuLTH'A1ING THE CmLI>'s At'PETITE- Charles A. Aldrich. 
HAPPY CmLI>llOOD - John E. Anderson. 
CarLD GumANCE - S. Blanton and M. Blanton. 
PM<ENTS AND THE PRESC!l'.OOL CarLD- H. E. Blatz .md H. Butt. 
YouR CHILD AND Hls PARENI ,-A. Brill and M. P. Youtz. 
CHILD CARE A' D TRA1N1:-a- Marion L. F.iegre and J. E. Ander.on. 
MOTHERS AND CHILbREN - Dorothy C. Fisher. 
Busy CHILDHOOD - Josephine C. Foster. 
WHOLESOME CHILDllOOD- Ernest G1oves. 
A HANDBOOK: FOR PARE1'TS-S. Gruenberg and D. C. Fishe1·. 
CHILD PsYcHOLOGY- ]. ]. B. Morgan. 
TnE MODERN PARENT - G. C. Myers. 
Nu1 tuTtoN WoRK WITH CHILDREN - Lydia J. Robe1ts. 
EVERYDAY PROBLEMS OF THE EVERYDAY Cnn.D -A. D. Thorn. 

Pamphlets 
THE YouNG CHILD AND His FooD. Bulletin 156. Agrl. Extension Service, Ohio State University. 
CmLD CARE. Bulletin 84. Agricultural Extension Service, Ohio State University. 
CHILD MANAGEMl<NT. Bulletin 143. Children's Bureau, United States Department of Labor. 
ARE You TRAINING YouR CHILD TO BE HAPPY? Bulletin 202. Children's Bureau, United St.1tes 

Department of Labor. 
Tim CHILD FROM ONE TO Six. Bulletin 30. Children's Bureau, U. S. Depa1tment of Labor. 
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